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Learning Portfolios: Igniting Creative Synergy through Reflection and Integration 

The driving force behind this project is the author’s belief that the greater self-integration 

stimulated by the core activities of Learning Portfolio development can be a catalyst for a more 

fulfilling life-path of lifelong, lifewide learning, characterized by the fruits of creative synergy 

coupled with a habit of inquiry. For more than 25 years, teachers and administrators in 

educational institutions at all levels, in the United States, and internationally, have been 

implementing Learning Portfolio practices to help learners learn more deeply while developing a 

more integrated sense of self and a greater understanding of knowledge acquisition (Cambridge, 

Cambridge, & Yancey, 2009; Lynch & Shaw, 2005; San Francisco State University,2013; 

University of Michigan, 2009; Virginia Tech & University of Georgia, 2013; Wright, 

2001; Zubizarreta, 2009). Melissa Peet’s inspiring evidence, as keynote speaker at an ePortfolio 

forum, illustrating some of the integrative benefits of a reflective portfolio process (Peet, 2011; 

Peet, 2010),  was the primary spark motivating this project’s proposal. The resulting work 

includes guidelines, activities, and examples for three different audiences: individuals seeking 

greater self-awareness and integration (see Appendix A for details related to a multi-step self-

exploration activity), teachers exploring Learning Portfolios as vehicles stimulating and 

exemplifying deeper, broader learning (see Appendix B for advice for teachers about integrating 

Learning Portfolios as coursework), and program administrators considering Learning Portfolios 

across programs for increased learner benefits and more effective program assessment (see 

Appendix C for advice about implementing a learning portfolio process across the Business 

Administration Major at California State University, Monterey Bay (CSUMB), and Appendix D 

for a model of the proposed portfolio structure for use across the Business Administration Major 

at CSUMB. This document includes discussion of the major sources consulted while researching 
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Learning Portfolios, and descriptions of the web pages developed as a result of research, to 

facilitate focused Learning Portfolio development in some particular contexts. 

Major Sources Consulted 

The Learning Portfolio: Reflective Practice for Improving Student Learning  

Zubizarreta’s (2009) edited collection, including learning portfolio models, samples, 

examples of practical support materials, and focused learning portfolio discussion from his 

perspective, provided a rich introduction to university Learning Portfolio discourse.  Primary 

messages from Zubizarreta’s volume relate to the role of reflection in Learning Portfolio 

development. Repeatedly, Zubizarreta and others emphasize these points: 

 Reflection, along with feedback that helps deepen reflection, are the key elements 

stimulating the deeper learning attributed to Learning Portfolio development 

 The deeper learning attributed to reflection can be multi-faceted: deeper learning of 

core concepts, deeper learning about self, deeper learning about knowledge 

construction, and increased critical thinking skills 

 Reflective thinking is challenging to learn and reaps the most benefits when taught 

intentionally, practiced often, and accompanied by feedback 

 Reflection needs to be included as an integral element of coursework, with 

appropriate time allotted, to be effective 

 Reflection is most effective when linked directly to empirical evidence related to any 

claims being made in the reflection 

 Prompts for reflection must be well designed to help stimulate the kind of reflective 

thinking that promotes deeper learning  
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Several chapters developed by contributors to Zubizarreta’s text were particularly helpful 

to this project.  

Chapter 5: Learning Portfolios in the Humanities Classroom is an excellent resource 

for: 

 Guidance for reflection integration throughout a course 

 Examples of assignments requiring specific connections between “claims” made in 

reflections, and evidence developed through coursework 

 Rubric elements evaluating a Learning Portfolio designed as a final product showing 

achievement of desired course outcomes 

Dorothe Bach, of the University of Virginia uses Learning Portfolios in place of final 

exams, referencing content developed throughout the course. With a theme of “promoting 

intentional learning by helping students uncover what is meaningful to them,” from the 

beginning of the course she integrates many reflection activities requiring that learners make 

diverse kinds of connections, with other courses, with specific assignments, with areas of 

knowledge, with self-observations (Bach, 2009a). Her Learning Portfolio essay, (Bach, 2009b), 

asks students to reference specific completed coursework as they develop arguments responding 

to specific summative course related prompts, such as, “What major ideas, themes, and threads 

do you find in your writing and the writing you selected from others? How have you developed 

these ideas over the course of this semester? What does this development mean to you?” Bach 

included many examples of student reflections supporting her conclusions that reflection helps 

students discover deeper self-awareness, meaning, and unity through their learning, as well as 

renewed commitment to their education (Bach, 2009a). Bach’s rubric for evaluating her Learning 
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Portfolio assignment places evaluation emphases on the categories of analysis, course concepts, 

argument, investment, self-awareness, organization, and writing (Bach, 2009c).    

Chapter 12: The LeBow College of Business My LIFEfolio: An E-portfolio 

Program. The faculty of the LeBow College of Business at Drexel University have implemented 

a Learning Portfolio program that requires student development of four different (Writing, 

Quantitative, Career, Business) portfolios while completing coursework (Linnehan, 2009; Drexel 

University’s LeBow College of Business, 2007). A minimum set of requirements guides the 

development of each portfolio. Certain courses include graded portfolio assignments, for which 

students develop reflections related to specific work and relevant rubrics. Dedicated support staff 

helps students and faculty with technical issues. Some of the goals of Lebow’s portfolio program 

include: 

 Helping students: 

o  retain information across courses 

o learn more deeply through self-evaluation connecting rubrics with work 

examples 

o develop professional digital identities for prospective employers 

 Collection of student work for assessment purposes. Required development of a final 

Career portfolio, in a course enrolled in for that purpose, results in suitable portfolios 

for assessment purposes.  

Chapter 13: Learning Portfolios in a Sophomore-Level Composition and Literature 

Course is another great resource for implementing a Learning Portfolio component into a course 

(Ortquist-Ahrens, 2009a). After participating in a small faculty discussion group related to the 1
st
 

edition of John Zubizarreta’s (2004) book The Learning Portfolio: Reflective Practice for 
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Improving Student Learning, the author of this chapter, Leslie Ortquist-Ahrens, incorporated a 

Learning Portfolio assignment (2009c) as a final product for a composition and literature course. 

From the beginning of the course, students were told about the final Learning Portfolio 

assignment and instructed to save all of their work and to reflect on their learning throughout the 

course. Ortquist-Ahrens agrees with others that reflection can be difficult, even “deeply 

uncomfortable” (2009a, p. 172), and that the quality of prompts strongly influences the quality of 

reflections. She recommends many opportunities to practice reflection in class, with feedback 

and generous encouragement. She also conducts discussions, sharing examples of both weak and 

strong self-analysis for examination. Ortquist-Ahrens particularly recommends the practice of 

Double-Column notes for focus and reflection while reading (2009b).  

Like Bach, Ortquist-Ahrens observed some positive results that she attributes to the 

Learning Portfolio process (2009a):  

 Identification of areas of strength, challenge, and growth 

 Identification of strategies for continued development 

 Identification of previously unrecognized patterns in work  

 Identification of values 

 Articulation of effective learning methods 

Zubizarreta’s volume also includes an extensive set of student writing samples from Ortquist-

Ahrens’ courses, exhibiting self-discovery and growth through reflection (2009d). 

Electronic Portfolios 2.0: Emergent Research on Implementation and Impact 

Cambridge, Cambridge, and Yancey’s edited collection (2009), resulted from the work of 

numerous cohorts of campus teams, exploring evidence of the “efficacy” of  Learning Portfolio 
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practices, under the guidance of the National Coalition of Electronic Portfolio Research, formed 

in 2003 (p. xi). Several chapters in this text influenced this project strongly.  

Alverno College. Frequent references to Alverno College’s reflective model led to 

deeper examination of the Diagnostic Digital Portfolio developed by Alverno College, in 1999. 

Alverno’s portfolios are built around matrices of outcomes, for which Learners upload evidence 

of completion from beginning to advanced levels, through “key performances.” For example, a 

key performance could be a speech. The portfolio entries related to a particular key performance 

minimally include: 

 A description of the key performance 

 The criteria for that key performance 

 A reflective self-assessment of the  key performance 

 Instructor or assessor feedback for the key performance (Alverno College, 2011) 

Alverno’s portfolio program was established to support student learning and development, with 

fundamental emphasis on the potential of reflective practice to stimulate development of critical 

thinking skills. Student self-assessments analyzing “patterns of learning” show evidence of 

growth in multiple ways:  

 From narrow, concrete observations, to fuller, more complex self awareness 

 From skill transfer to similar tasks to observations across “very different contexts”  

 From context development in concrete terms, specific to a particular activity, to 

examples across “multiple disciplinary frameworks,” (Rickards, W.H. & Guilbault, 

L., 2009).  

Two Faces of Integrative Learning Online. Darren Cambridge’s thoughtful essay 

argues that two kinds of selves, the networked self, and the symphonic self, are invited by 



LEARNING PORTFOLIOS: IGNITING CREATIVE SYNERGY 8 

 

different types of reflection. The networked self develops connections across boundaries through 

frequent, unobtrusive “day-to-day” reflective practice, while the symphonic self develops an 

integrated view of one’s diverse skills, knowledge, and values forming a synergistic whole, when 

given the necessary time and motivation for “reflection-in-presentation” (Cambridge, 2009). 

Connecting Contexts and Competencies: Using Eportfolios for Integrative Learning. 

One of the elements of the Learning Portfolio process employed by the University of Waterloo, 

includes concept mapping to help learners connections between academic concepts and broader 

applications. An example highlighted in the text shares a map of accounting concepts developed 

by a student who reported that developing the map helped her identify relationships between 

concepts (Light, T.P., Sproule, B., & Lithgow, K., 2009). 

Melissa Peet’s Work 

This project was initially inspired by Melissa Peet’s examples, during a keynote speech, 

of the benefits experienced by individuals developing more awareness of their tacit skills and 

knowledge through a process that she and others at the University of Michigan named the 

Integrative Knowledge Portfolio Process
TM 

(IKPP) (Peet, M., 2011). Through IKPP and 

Generative Knowledge Interviewing and Listening (GKIL), learners develop “integrated” digital 

identities that include philosophy statements reflecting their underlying values after reflecting 

deeply on examples of work from key learning experiences, formal or informal. A key 

component of Peet’s integrative process is discovery of tacit skills and knowledge, through both 

reflection and teamwork (2010). Through a study involving 620 students from 14 different 

learning environments, across two campuses, Peet and others observed that students who develop 

portfolios using IKKP and GKIL become more consciously aware of their skills, knowledge, and 

values and develop “a sense of personal agency and the capacity to respond to complex social 
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issues, (Peet, M., Lonn, S., Gurin, P., Boyer, K.P., Matney, M. Marra, T., . . . Daley, A.,2011, p. 

14). 

The Scottish Credit and Qualifications Framework Partnership 

One of the steps in the portfolio process developed by Peet’s team, involves categorizing 

key learning experiences into overarching knowledge/skill categories, such as “leadership”, and 

“research”,  ((Peet, M., Lonn, S., Gurin, P., Boyer, K.P., Matney, M. Marra, T., . . . Daley, 

A.,2011, p. 16), to help learners develop awareness that the learning gained from their 

experiences can be applied in new contexts. Searching for lists of “overarching” knowledge/skill 

categories resulted in some surprising discoveries. The most notable is a program developed for 

the Scottish Services Council for the Recognition of Prior Informal Learning (RPL) by the 

Scottish Credit and Qualifications Framework (SCQF). The foundation of this program rests on 

the belief that people develop valuable and substantial skills and knowledge through formal, non-

formal and informal
1
 learning experiences, and that any learning is valuable and can be applied 

in new contexts, if recognized. The primary goal of the RPL program is helping people develop 

awareness of prior learning so they may apply their skills and knowledge in new contexts. To 

that end, facilitators help people reflect about key learning experiences, recognizing prior 

learning, discovering ways to demonstrate skills and knowledge, and exploring opportunities for 

advancement toward new goals.  Reflection’s value as a tool for increasing one’s awareness of 

hidden stores of tacit knowledge is well emphasized throughout a toolkit developed for the RPL 

program (SCQF, 2010) and the types of reflective prompts recommended to help people “tease” 

out greater awareness of the types of learning they have acquired are similar to the types of 

                                                 
1
 Formal Learning is defined as education within “formal” education programs, non-formal learning is defined as 

education delivered/chosen intentionally, but outside of a formal certification program, informal learning is defined 

as learning that takes place experientially, outside of formal environments, through daily life, within family, society, 

and community.(SCQF, 2010, p. 19; Chen, 2009, p. 29) 
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prompts recommended by Peet’s portfolio process for “structured meta-reflection,” (SCQF, 

2010, p. 21; Peet, M., Lonn, S., Gurin, P., Boyer, K.P., Matney, M. Marra, T., . . . Daley, A., 

2011, p. 6). 

What Color is Your Parachute? 

Another discovery made while searching for various contexts employing lists of skills 

and knowledge, was that an activity employed by author Richard Bolles in his “practical manual 

for job-hunters and career changers,” What Color is Your Parachute,  employs reflection, 

examining key life experiences, connecting them to skills and knowledge, and identifying 

“patterns and priorities,” (Bolles, 2012, p. 237-247).  Bolles revises his manual annually, and the 

2012 edition celebrates the 40
th

 anniversary of Parachute. Without further research, this project 

cannot provide the year Bolles first included his “story” reflection exercise, however, based on 

the 2002 musings of a blogger, one can safely say, Parachute has included this activity at least  

since 2002 (Crawford, R.S., 2002).  

San Francisco State University (SFSU) 

A team that included Maggie Beers, director of Academic Technology at SFSU, and Ruth 

Cox, Faculty Lead for a campus wide ePortfolio Initiative, conducted an in depth study before 

beginning implementation of a process supporting campus wide ePortfolio development (San 

Francisco State University, Academic Technology, 2008). Five years later, a campus website 

dedicated to ePortfolio use, shows evidence that many undergraduate and graduate programs 

require ePortfolios as exit products, illustrating completion of program outcomes (San Francisco 

State University, 2013). 
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Dalhousie University 

The Dalhousie Career Portfolio (DCP) Program was established at Dalhousie University 

between 1997 and 2000 to help graduates secure employment more effectively. Students 

voluntarily enroll in courses dedicated to career development theory and portfolio development, 

with the assistance of trained peer mentors. As with many other portfolio programs explored, the 

primary value of the process is attributed to the fruits of the reflection integral to portfolio 

development, during which learners reflect about who they are, who they have become, and what 

they hope to do personally and professionally (Wright, 2001, p. 150).  

MIIS – TESOL 

The M.A. TESOL program at the Monterey Institute of International Studies adopted a 

portfolio in place of an exam as an exit instrument in response to student demand for a more 

useful and valuable process. Students are given the portfolio requirements at the beginning of the 

program, but do not submit portfolio work to faculty until the final semester. However, part of 

portfolio contents include examples of work completed and feedback received over the course of 

the program. Portfolios are assessed by faculty according to a set of eight criteria: “Depth, 

Accuracy, Contribution to Personal and Professional Development, Voice (consistency- must be 

clearly the product of one author in all respects), Breadth, Integration (of theory, research and 

practice), contribution to the Profession (actual or potential), Writing, and Presentation,” (Lynch, 

B. & Shaw, P., 2005, p. 276). Lynch and Shaw, faculty in the TESOL program, place high value 

on the identity development integral to the required portfolio process. They describe it as an 

“active constitution of self” (p. 292) in which, through reflection, one develops a sense of 

ontological authenticity from the fragments of discourse one participates in.  
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Helen Barrett’s Work 

Helen Barret, retired from the faculty of the College of Education at the University of 

Alaska, Anchorage, has been contributing to ePortfolio research development since 1991 

(Barrett, 2013). While searching for further support for WordPress as a vehicle for Learning 

Portfolio development, the author of this project discovered a beautiful module developed by 

Barrett illustrating an approach to using the features of a WordPress blog to implement rich 

portfolio development. She allocates reflections and feedback related to particular uploaded 

examples of work to what she calls the “workspace” (process) section of the blog, the posts, and 

development of documentation of achievement related to particular outcomes and development 

of a digital identity, to the “showcase” (product) section of the blog, the pages (Barrett, H., 

2009). These two types of reflection, “workspace” and “showcase” parallel to the two types of 

reflection discussed by Darren Cambridge, day-to-day reflection and reflection-in-presentation 

(2009) and allow for expression and development of both boundary crossing connections and the 

synergistic perception of one’s fragments creating a unified whole.  

Understanding Learning: the How, the Why, the What 

Many references in the discourse related to Learning Portfolios refer to reflecting upon 

the what, how, and why of learning (Zubizarreta, 2009, p. 41). The frequency with which the 

author of this document encountered a phrase similar to “the what, how, and why of learning,” 

coupled with a sense of confusion about all that that phrase might signify, led to searching for 

simpler explanations of what people mean when they talk about “the what, how, and why of 

learning. Ruby Payne’s little text is a gem of explanation. She explains that learners cannot retain 

new knowledge without what she calls “the three components of mediation – the what, the why, 

and the how.” She equates learning to what she calls mediation of the mind, in which a learner 
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develops the necessary abstract structures to hold new knowledge. A simple example of a 

“mediation” to build an abstract structure about looking before crossing the street includes: 

 What: Point out the stimulus: “Don’t cross the street without looking” 

 Why: Give it meaning: “You could be killed”   

 How: Provide a Strategy: “Look both ways twice before you cross the street” (2002, 

p. 6). 

Payne’s explanations about the support and stimulation needed to develop abstract 

thinking abilities provided some fundamental support for deeper understanding of the arguments 

made by Kitchener & King, that a fundamental aspect of reflective judgment is the ability to 

think in successively more complex systems of abstractions (p. 67-74). Payne helped the author 

of this document understand that one cannot make presumptions about the abstract architectures 

others have available in their minds when we teach (p. 24-56). These realities also provide strong 

support for the value of reflective practices, which can help individuals develop abstract 

frameworks of understanding, through inquiry.  

Developing Reflective Judgment 

The term “reflection” is used often and broadly in discussions about Learning Portfolios 

and many uses of the term seem to presume a general understanding in “the academy” of some 

deeper meanings related to reflection. Deeper research about the fundamental meaning that can 

be attributed to reflection seemed called for and led to King and Kitchener’s 1994 volume 

summarizing the authors’ many years (more than 15) of research related to reflective judgment. 

Reading this work resulted in at least four outcomes: a simple working definition of reflection, 

some research of John Dewey’s work, a deeper understanding of the “critical thinking” process, 

and a new awareness of stages people appear to move through in the development of reflective 
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judgment. A simple definition of reflection, by the author of this document, drawn from more 

complex discussions, is “examining our reasons for believing as we do.” King and Kitchener 

proposed a working definition for reflection, with reference to the work of John Dewey that can 

be summarized as: the process of thinking about what one believes related to an ill-structured 

problem (one for which a certain solution cannot be defended), with reference to existing 

information. Additionally, the authors make the point that true reflective thinking requires 

“continual evaluation of beliefs, assumptions, and hypotheses against existing data and against 

other plausible interpretations of the data,” (p. 7). Kitchener & King’s definition is consistent 

with one posed by Dewey, “Reflective thinking, in short, means judgment suspended during 

further inquiry,” (1910, Kindle Locations 206-207). These definitions are consistent with 

ongoing Learning Portfolio discourse linking reflection with development of a “habit of inquiry.”  

Kitchener & King’s research results supporting their theory that people move through 

stages in their development of reflective judgment, based on their epistemic assumptions (p. 9), 

provide strong support that reflection practices are crucial to developing the reflective judgment 

abilities necessary for the kind of critical thinking that Dewey means when he says that the 

“essentials of thinking” require that one suspend judgment, maintaining a “state of doubt” while 

carrying on “systematic and protracted inquiry,” (Dewey, Kindle Locations 209-210, 1910). 

Kitchener & King explain that people are necessarily limited by their epistemic assumptions 

(assumptions about how we know things), and they cannot simply decide to use judgment 

methods that are inconsistent with those assumptions. Instead they must be pushed against the 

boundaries of those assumptions, by experience, before they begin to develop new assumptions. 

(p. 1-19, 44-74, 222-257). 

Web Pages for Learning Portfolio Development 
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This project was initiated by two primary goals: recommendations for a Learning 

Portfolio process applied across the major for the School of Business at CSUMB, and a process 

that might help an individual develop a more synergistic sense of a unified self through deep 

examination of a small set of key learning experiences. As research progressed, an opportunity to 

propose a Learning Portfolio assignment as an option replacing a final exam in a Marketing 

course, resulted in a third focus, recommendations for Learning Portfolio assignments as course 

products illustrating achievement of course outcomes.  

Each of this project’s goals is addressed by web pages that include both guidance and 

examples. WordPress was selected as the delivery vehicle for the guidance modules of this 

project because through WordPress the material becomes widely available, through a URL. 

WordPress was also selected as the vehicle for Learning Portfolio development (through the 

guidance modules for this project) because it is freely available and readily accessible on the 

internet, includes rich capabilities and tutorials, and allows feedback between users. 

 The following sections include the rationale behind each guidance module, notes related 

to potential future improvements, and directions for linking to the modules on the internet. Each 

module is also included in this document’s appendix.  

Individual Exploration of Skills, Knowledge, Values, and Potential Actions (Appendix A) 

Internet URL: http://skroeze.com/about-you-making-connections-from-a-collage-of-

reflections/ 

Goal. With a goal of helping an individual develop stronger awareness of skills, 

knowledge, strengths, weaknesses, guiding values, and potential future actions, a web module 

entitled About YOU: Make connections from a collage of reflections! offers a series of 

instructions one through a process of: 

http://skroeze.com/about-you-making-connections-from-a-collage-of-reflections/
http://skroeze.com/about-you-making-connections-from-a-collage-of-reflections/
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 Selecting a set of three key learning experiences from any life context to explore 

more deeply 

 Reflecting deeply about each experience in response to a five different sets of 

prompts designed for the purposes of: 

o Establishing the context of the experience 

o Identifying explicit skills and knowledge required by or developed by the 

experience 

o Recognizing outcomes of the experience 

o Teasing out tacit knowledge and skills  

o Integrating with new experiences and building new knowledge 

 Aligning each experience with skill/knowledge categories in a worksheet 

 Selecting or designing an appropriate image representing each experience 

 Designing a meaningful title for each experience 

 Defining specific tasks accomplished related to each skill/knowledge category 

marked in the worksheet 

 Recognizing any personal strengths and weaknesses that have become more 

apparent through this process, with suggestions to ask a partner for additional 

input 

 Identifying any values, patterns, and themes that have become apparent through 

this process, with suggestions to ask a partner for additional input 

 Creating some possible action plans employing strengths and/or addressing 

weaknesses that are consistent with one’s values 

 Playing a game that connects concepts on a board 
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 Developing a summary reflection of the results of these activities 

Rationale. These activity steps were designed to include the types of reflection that have 

been used in other contexts to help individuals develop more self-awareness of skills, 

knowledge, values, strengths, and weaknesses, with the goal of inspiring new ideas about 

potential actions one could take, consistent with one’s values, toward potentially fulfilling 

pursuits. These steps were also designed to allow completion of the entire process over several 

hours instead of a number of weeks.  

Example. A complete example of the activity steps was developed by the author of this 

project, to test the steps as well as provide a complete example. The author was pleasantly 

validated by the deeper self-awareness resulting from her immersion in the process. 

Notes for the future. This activity was assigned as one of the projects completed by 

students enrolled in an Internship Experience course Summer 2013. Based on their experiences, 

several modifications are planned:  

 Streamline to display a succinct set of instructions on the first page 

 Revise the worksheet component to be done all at once after the reflections are 

completed 

 Examine ways to work more with the worksheet, based on the items selected the 

most frequently 

 Explain the guidelines for the hipbones game clearly instead of relying on the 

linked instructions 

 Develop detailed partner instructions to get better feedback related to “outside” 

observations 
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 Revise guidelines related to action plans to stimulate creation of specific steps to 

take instead of allowing generalities. 

Future plans also include offering this set of activities in a more personally guided form, through 

a two day workshop. Partner activities would be employed related to observing strengths, 

weaknesses, values, patterns, and themes.  

Learning Portfolio as a Course Product: Advice for Teachers with an example (Appendix 

B) 

Internet URL: http://skroeze.com/learning-portfolio-as-course-product/ 

Goal. With a goal of helping teachers employ Learning Portfolios, for deeper learning 

and more effective assessment of course outcome achievement, a web module entitled Learning 

Portfolio as Course Product offers reasons for using Learning Portfolios, suggestions for getting 

started, and an example assignment designed to use a Learning Portfolio in place of a final exam 

in a junior level university marketing course.  

Rationale. This page emphasizes the value of reflection, the need for reflection activities 

with specific connections to evidence of learning, and guidelines for employing some best 

practices shared by contributors to the edited texts of Zubizarreta (2009), and Cambridge, 

Cambridge, & Yancy (2009).  

Example. A Learning Portfolio assignment was designed as an option to a final exam in 

a junior level university marketing course. Development of a mental model component was 

required, and reflection prompts were designed to stimulate connections between course 

concepts and specific evidence of concept application, deeper awareness of the learning process, 

deeper awareness of personal change resulting from course learning, and potential connections 

http://skroeze.com/learning-portfolio-as-course-product/
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outside the course context. Thirty-Two students chose the Learning Portfolio project in place of 

the final exam. 

Notes for the future. Further analysis of the completed portfolios needs to be done with 

further consultation with the faculty member who taught the course in which they were assigned. 

More explicit instructions, with relevant examples, need to be provided to help students better 

understand a process of connecting reflections to specific content within examples of work that 

represents evidence of learning. Ideally a portfolio such as this, designed as a culminating course 

product, could be developed over the entire period of the course instead of in the last two weeks, 

and further reflection activities could be integrated. For example, forum discussions related to 

course concepts and self-assessment reflections assessing coursework in relation to rubrics, could 

be valuable additions. 

A Learning Portfolio Model for use across the Business Administration Major at CSUMB 

 (Appendices C & D) 

Internet URL: http://skroeze.com/learning-portfolios-across-programs/ 

Goal. With a goal of proposing a process by which the College of Business at CSUMB 

could employ a Learning Portfolio process across the major, a web module entitled Learning 

Portfolios Across Programs offers reasons for using Learning Portfolios, a rationale for using 

WordPress, specific recommendations for implementation, and a link to a “model” website 

developed as a template for a Learning Portfolio that could be used throughout a student’s 

enrollment in the program. 

Rationale. The proposed model allows for reflections related to specific coursework 

assignments as well as reflections documenting achievement of specific outcomes. Specific 

http://skroeze.com/learning-portfolios-across-programs/
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examples of work can be connected to multiple outcomes in a portfolio, such as Major Learning 

Outcomes, General Knowledge Outcomes, and professional digital identities.  

Example. A template designed as a model, can be explored at this address: 

http://buslptemplatecsumb.wordpress.com/ 

Notes for the future. Research about whether a “template” can be used to establish a 

WordPress site needs to be conducted. 

Conclusion 

The Learning Portfolio research conducted for the author’s sabbatical project resulted in 

key findings about how people learn, and the value of reflection activities for developing the 

reflective judgment skills necessary for critical thinking. Learning Portfolios are valuable 

vehicles for nurturing the habit of inquiry necessary for true critical thinking, which is crucial to 

an integrated sense of self, and a life path of lifelong, lifewide learning. 

 

 

 

 

 

 

 

 

 

 

 

http://buslptemplatecsumb.wordpress.com/
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Appendix A: Guidance for Self-Exploration 

This section includes the initial page of this guidance module but does not attempt to include all 

linked pages, or any magnified views of images. For the best experience of this content, please 

visit the URL, on the internet: http://skroeze.com/developing-your-learning-portfolio-with-

wordpress/ 

Learning Portfolios –> Reflection & Integration 

igniting creative synergy 

About YOU – make connections from a collage of reflections! 

http://skroeze.com/developing-your-learning-portfolio-with-wordpress/
http://skroeze.com/developing-your-learning-portfolio-with-wordpress/
http://skroeze.com/
http://skroeze.com/
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Play a HipBones game with your results and see some of your connections! This board shows 

connections related to the Learning Experiences I examined. 

Developing a Deeper Look at YOU 

Here is a process to help you see yourself in new ways, that may also help you make your next 

move on life’s path … 

As many realize painfully, “gainful” employment does not guarantee a sense of cohesiveness and 

fulfillment. Erik Erikson describes a life culminating in a sense of “ego integrity” as one in 

which one has accepted life’s natural responsibilities and found balance (Erikson, 1980, p. 104-

http://skroeze.files.wordpress.com/2013/05/kroeze-connections-waterbird-board-e1369679129257.jpg
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5). When thinking of decisions about livelihood, I am also reminded of a Quaker Query  asking, 

“Do I make my work, whatever it may be, an avenue for doing good?” A sense that one is “doing 

good” through one’s work contributes to  the “sense of purpose” that we need to sustain our 

motivation for any work we choose. Check out this cool video by Daniel Pink on The Surprising 

Truth About What Motivates Us. 

So, how can you discover your own best path to a sense of purpose and fulfillment? A good 

place to begin, is with a deeper conscious awareness of how your skills, knowledge,  and values 

combine to develop your potential as a contributing human being. To develop such awareness, 

try the following activities to examine and learn from some of your key learning experiences. 

How to approach this Project 

The set of activities described in the following sections can take a significant amount of time if 

you immerse yourself and allow yourself to engage in each step. I suggest reading through all of 

the sections to develop a “big picture” in your mind of where you’re going. The following 

diagram illustrates the process I’m recommending. 

 

The Process for Developing a “Collage” of reflections about YOU 

Key Learning Experiences 

Key Learning Experiences can occur in any setting, formal, or informal. A Key Learning 

Experience is an experience, event, or time in your life that had significant impact on you, 

making it particularly memorable (Peet,2010, p 24, SCQF, 2010, p. 19) .  A reason a particular 

experience feels significant could be because it: 

 stimulated an “a-ha” moment of realization or insight 

 was pleasurable 

 was painful 

 affected you deeply 

 changed your values in some way 

http://youtu.be/u6XAPnuFjJc
http://youtu.be/u6XAPnuFjJc
http://skroeze.files.wordpress.com/2013/06/about_you_process-e1370560023832.jpg
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 changed your actions in some way 

 had positive outcomes 

 had negative outcomes 

 was fulfilling 

 was disappointing 

 made you proud 

 embarrassed you 

 was highly demanding in time, energy, effort, or resources 

However, you don’t have to understand exactly why a particular experience feels significant, you 

just have to identify some experiences that influenced you in significant ways. Your key learning 

experiences may be from any area of your life, personal or professional. They may include 

experiences from volunteering, hobbies, employment, training, formal education, family 

responsibilities, and other arenas. 

Identify Three Experiences to Work With 

You have had many key learning experiences, but begin by identifying THREE that stand out.  

To narrow your choices to three, first give yourself the gift of a brainstorming session. 

Brainstorm 

Give yourself a leisurely, uncensored, time period of “free writing” time to write down every 

experience that comes to mind when you think about experiences that influenced you in 

significant ways.  You can do this on paper, or electronically. You may find, as I did, that you 

can focus more deeply by dividing your life into stages. I chose to create a Mind Map to help me 

focus on meaningful experiences at different times of my life. 

 

http://skroeze.files.wordpress.com/2013/05/my-key-l-e_mind_map.jpg
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My mind-map of key learning experiences 

There are some cool mind mapping applications available free online to help you brainstorm. I 

chose Mind42 based on the recommendations of a blog called Lifehack. Taking the time to 

recognize meaningful learning experiences from various stages of your life may also give you 

some sense of perspective between them. For example, I realized that an experience that was 

meaningful to me in my early teen years has had continuing importance and influence to the 

present day. 

Select Three 

After brainstorming, review your list of experiences and choose THREE that feel as though they 

are high on the list of the most significant. Don’t worry about leaving out something important. 

You can revisit this process as often as you wish! You’re welcome to take a look at the mind 

map I made. I put a star icon on five experiences, but then I narrowed them further to three. The 

three experiences I chose to work with were 1) learning yoga while growing up, 2) teaching at 

CSUMB, and 3) earning an MA in English. 

Examine Your Experiences 

Establish a WordPress Blog 

You will be developing a personal learning portfolio composed of written reflection pieces 

about your experiences, a skills-experience-action worksheet, and a COLLAGE page illustrating 

some significant features about you: ways you’ve employed your skills and knowledge, some of 

your core strengths and values, and some future plans of action. You need a place to develop 

your work from which you can easily share with others. I recommend setting up an account in 

WordPress because you’ll have a reliable, free, location for your work, from which you can 

easily share and receive feedback. I also recommend WordPress because the available tutorials 

make it easy to learn. Here is a page with some suggestions to help you get started creating your 

own WordPress blog. 

Reflection 

As you examine the experiences you chose, you’ll write your reflections in response to specific 

prompts. This reflection process is an important step toward developing more conscious 

awareness of your diverse skills and knowledge, and the values that influence your choices. 

Writing is an important part of this activity, because, through the process of putting thoughts into 

words you make additional connections and develop new knowledge. 

Write a separate piece,  as a post in your blog, for each of your three experiences, that explores 

each of the following groups of questions with specific details, as relevant to your experience. 

These questions are designed to help you identify both explicit and tacit knowledge resulting 

from a particular learning experience (Peet, 2010, p. 24-36; SCQF, 2010, p. 19,29). 

http://mind42.com/
http://www.lifehack.org/articles/technology/11-free-mind-mapping-applications-web-services.html
http://mind42.com/mindmap/65d9b501-0042-4384-ba45-b0fc3b07f4bd?rel=url
http://mind42.com/mindmap/65d9b501-0042-4384-ba45-b0fc3b07f4bd?rel=url
http://skroeze.com/developing-your-learning-portfolio-with-wordpress/
http://skroeze.com/2013/05/06/reflection/
http://www.coolweblog.com/bilodeau/archives/003728.html
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Tips for the Reflection Process 

Let the questions start your flow of thinking and begin writing. Some questions overlap each 

other. Don’t worry about conscientiously responding deeply to each particular question, but 

immerse yourself in each question you respond to, and let your thoughts flow into words. 

Don’t omit any of the five question sections. If a particular question feels hard to answer, you 

should not skip it. Immerse yourself. 

Skill-Experience-Action Worksheet 

As you respond to the question sections you’ll also be asked to edit a skill-experience-action 

worksheet to help document and concentrate your observations. 

 

Skill-Experience-Action Worksheet Template 

You can download this worksheet now and save it with a new name, for your use: 

yourname_skill-experience-action_ws_stage1. The worksheet is saved in MS Word format. 

Examples 

I recommend that you consider working through all of the following steps BEFORE you look at 

any of the examples I developed, because I believe you’ll get a more authentic start looking 

deeply at your own experiences if you are not initially influenced by mine. However, at some 

point in your project development, examples may be useful to you and you’re welcome to review 

my reflections on Yoga, Teaching, and Grad School, as well as my resulting skill-experience-

action worksheet. 

http://wp.me/a3n2N0-5Q
http://wp.me/a3n2N0-5Q
http://wp.me/a3n2N0-5Q
http://skroeze.com/2013/05/21/yoga-a-life-practice/
http://skroeze.com/2013/05/22/information-overload/
http://skroeze.com/2013/05/23/grad-school-enrichment-immersion-perseverance/
http://wp.me/a3n2N0-5R
http://wp.me/a3n2N0-5R
http://skroeze.files.wordpress.com/2013/05/ws_template_pic1-e1369679767155.jpg
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Prompts for Developing Your Reflections 

Complete a separate reflection piece for each of the key learning experiences you chose. As you 

focus on the following prompts, focus specifically on one particular experience as you respond. 

Group 1: Establish the experience context 

 What happened during this experience? 

 When and where did it happen? 

 Who was involved? 

Group 2: Explicit skills and knowledge 

o What did you have to be able to do? 

o What did you have to know to be able to do what you had to do? 

o Use this “Skill-Experience-Action Worksheet” , saved in MS Word format, to 

help you document and concentrate some of your observations as you explore 

your experiences. 

o Save a copy of the worksheet, with a personalized name such as yourname_skill-

experience-action_ws_stage1.  

o Edit the worksheet where indicated, to insert your name 

o Choose an abbreviation for each of the three learning experiences you chose  and 

edit the indicated worksheet areas to insert your abbreviations. Develop your titles 

later. 

o Review the skill/knowledge areas listed on this worksheet, from Fine Motor Skills 

through Social Sciences, and mark the cells where the relevant Learning 

Experience column intersects with the row of a skill/knowledge area used in that 

experience. 

Group 3: Results 

 What are the outcomes of the experience? 

 How long did the outcomes last? 

Group 4: Teasing out tacit knowledge and skills — going deeper 

 Describe at least one “a-ha” moment for you from the experience 

 What was easy and enjoyable for you? 

 What kinds of challenges did you face and why were they challenging? 

Does looking at your challenges help you see any habits, attitudes, or 

tendencies that may interfere with your progress? 

 Why was this experience important to you? 

 What insights and capacities did you gain? 

 How has your experience influenced others? 

Group 5: Integrating with new experiences and building new knowledge 

http://wp.me/a3n2N0-5Q
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o What did you learn from this experience that might be significant now and in the 

future? 

o Has examining this experience stimulated any ideas about future actions you 

might take? 

o What personal strengths or weaknesses are you more keenly aware of after 

examining this experience? 

o What actions could you take to address any weaknesses you’ve become aware of? 

o What actions could you take to use your strengths in new ways? 

Select an Image for each Reflection 

After completing a reflection on a Learning Experience, select or create an image that feels 

meaningful to you in connection with the experience. Your image can be a graphical model of a 

process or a structure, a photo, a drawing, a video, or? Your choice should feel as though it 

communicates something that matters to you about the experience. Combine your chosen image 

with your written piece. 

Develop a Title for each Reflection 

 

First page of my skill-experience-action worksheet 

After completing a reflection on a Learning Experience, develop a title that expresses something 

about what you did and how the experience was meaningful to you. For example, my chosen 

titles for my teaching experience reflection became: “Teaching: A Path to Learning / Becoming a 

Lifelong Learner.” 

Enter your title on your Skills-Experience-Action Worksheet and take another look to see if you 

would select any additional skill/knowledge areas for this experience. 

http://skroeze.files.wordpress.com/2013/05/my_worksheet_pic-e1369678998742.jpg
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Concentrate Your Worksheet 

Once you’ve completed all three reflections, including selecting images and developing titles, 

save your worksheet, then save it again with a new name, such as: yourname_skill-exp-

action_ws_stage2.  

Edit your stage2 worksheet to keep only the skill/knowledge rows that you marked for at least 

two learning experiences. The purpose for this is to concentrate your final activity efforts in the 

most used areas. However, if the majority of your skills are only used in one experience, then use 

your judgement. You can always delete rows later, and you can always insert rows if you want to 

add some back in. 

Define Specific Tasks Accomplished 

Notice the third column of your Skills-Experience-Action Worksheet with the heading: Tasks 

accomplished using the skill. In this column, develop lists of specific tasks or activities you 

completed that involved using each  skill/knowledge area you identified. Start each phrase with a 

verb. Use the present tense if the task you identify is one you continue doing. For example, in the 

information literacy row of my worksheet, one of the tasks I listed is: “Research subjects to find 

relevant information.” 

Identify Specific Strengths and Weaknesses 

Use the two sections of your worksheet entitled: Particular Strengths Identified During 

Reflections, and Particular Weaknesses Identified During Reflections, to record your 

summarized thoughts related to these prompts. You may wish to reread each reflection before 

recording your summary ideas. 

Identify Values, Patterns, Themes 

Reread your reflections and write down any ideas that come to you about the values, patterns, 

and themes that consistently influence your actions. Use the corresponding section of the 

worksheet to record your summary results. If you have the chance,  get feedback from someone 

else on this. Ask someone you do not know very well – like me for example – to read your 

reflections and give you some outside perspective on the values, patterns, and themes that they 

believe your experience reflections indicate. You will probably learn something by comparing 

their list to yours. 

Create Some Action Plans 

Use the final section of your worksheet to record any ideas you have about next steps you could 

take employing strengths and/or weaknesses you’ve identified, in ways that are consistent with 

your values. 
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Play the HipBones Game! 

 

HipBone game played by Pam Baker, CSUMB librarian, and ISSM students 

I developed the image at the top of this page by playing a HipBone game (Cameron, C, 1999) 

with concepts from my exploration of some of my learning experiences. The board I used is 

called the Waterbird Board. You can read a nice intro to HipBone Games, including a cool 

sample game, learn a detailed history of the games, and view some additional sample games. For 

this project, play a game by yourself, “playing” various concepts from your discoveries in 

connection with each other. To play, you can download a color or black and white image file for 

your game, save it in a graphic application like Google draw, and add your own text. 

Summarize your Discoveries 

Create a new post in your WordPress blog, dedicated to summarizing your findings through your 

reflections, including your worksheet development. You’re welcome to read my summary of my 

reflections. 

 Develop a narrative that summarizes the core skills and knowledge related to your 

experiences in connection with specific accomplishments, and any patterns you 

discovered related to values that motivate you. 

 Include a section with a summary discussion of strengths and weaknesses you’ve 

identified. 

 Close by sharing some future actions you could take that would employ your strengths 

while also addressing some weakness that may be holding you back from further growth 

and satisfaction. 

 Be creative. 

 Include links to your reflections. 

 Include the images you chose for your reflections, or others. 

 Include a picture of yourself. 

http://wp.me/a3n2N0-6B
http://wp.me/a3n2N0-6i
http://wp.me/a3n2N0-6j
http://wp.me/a3n2N0-6k
http://wp.me/a3n2N0-6l
http://skroeze.com/2013/05/29/pursue-inquiry/
http://skroeze.com/2013/05/29/pursue-inquiry/
http://skroeze.files.wordpress.com/2013/05/purple-game-pic-e1369682731270.jpg
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 Include your HipBones Game. 

 Have fun! 
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Appendix B: Guidance for Using a Learning Portfolio as a Course Product Illustrating 

Achievement of Course Outcomes 

This section includes the initial page of this guidance module but does not attempt to 

include all linked pages, or any magnified views of images. For the best experience of this 

content, please visit the URL, on the internet: http://skroeze.com/learning-portfolio-as-course-

product/ 

Learning Portfolios –> Reflection & Integration 

igniting creative synergy 

 

Learning Portfolio as Course Product 

Advice for Teachers ….. 

This page offers reasons for including Learning Portfolios in your coursework and  suggestions 

to get you started. 

http://skroeze.com/learning-portfolio-as-course-product/
http://skroeze.com/learning-portfolio-as-course-product/
http://skroeze.com/
http://skroeze.com/
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Concept map developed by an accounting student at the University of Waterloo for a Learning 

Portfolio (Light, T.P., Sproule, B., & Lithgow, K., 2009, p. 72). 

“It was very easy to name accounting concepts, but developing relationships between the 

concepts was a challenge” 

Why consider using Learning Portfolios? 

Developing  Learning Portfolios helps learners learn more deeply about course concepts and 

about themselves, while also sharing their mastery of concepts with an audience.  Completed 

Portfolios can also be useful well beyond a course to diverse audiences, such as faculty 

reviewing course outcomes, and learners assessing their progress and sharing their results. For 

more details about how I became interested in Learning Portfolios and why many people are 

using them, check out my post, “Why Learning Portfolios?” 

What are Learning Portfolios? 

Learning portfolios are a combination of reflection, evidence, and feedback.  Learners respond to 

prompts designed to stimulate reflection related to their learning of course concepts, while 

referencing specific evidence of learning. Ideally, during the Learning Portfolio development 

process, learners also receive and respond to feedback from faculty and peers that may contribute 

to further reflection and learning. 

http://skroeze.com/2013/04/06/why-learning-portfolios/
http://skroeze.files.wordpress.com/2013/05/concept-map-waterloo_cropped-5.jpg
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How to get started! 

Media 

Decide what media you want your students to use for Learning Portfolio development. I chose 

WordPress because it’s readily available, free, and has rich features, including easy to use help 

resources and built-in commenting capabilities. Some other readily available options include 

Google Sites and simply asking for collections of related documents. However, neither of these 

options shares WordPress’ convenient reply features. 

Integration 

Decide how you will integrate a Learning Portfolio into your coursework. For example, you can 

assign a Learning Portfolio for continuous development throughout a course, submitted at the 

end, or you can assign a Learning Portfolio as a final product, possibly in place of a final exam. 

To receive optimal attention from learners, a Learning Portfolio needs to be an integral, graded, 

part of the course. Examples linked to from this page, from coursework in the School of Business 

at California State University, Monterey Bay (CSUMB) (will) include using a Learning Portfolio 

in place of a final exam for BUS 306: Principles of Marketing and using a Learning Portfolio as 

an ongoing collection of evidence and reflection over the entire course period for BUS 498: 

Internship Experience. 

Reflection Prompts 

Develop engaging prompts for the Learning Portfolio reflection pieces that stimulate reflective 

thinking with different focuses, such as: 

 describing particular concepts that have been learned, linked to evidence of those 

concepts as used by the learner in other course work 

 exploring what one has learned about one’s learning style or one’s values, in relation to 

specific course work and learning 

 examining ways one has changed through the course learning 

 projecting specific ways that course concepts, discoveries, or challenges may influence 

one’s future actions 

To read further discussion on the value of reflection see my post, “Reflection ? !” To read more 

deeply, I recommend The Learning Portfolio: Reflective Practice for Student Learning 

(Zubizarreta, 2009) and Developing Reflective Judgment (King and Kitchener, 1994). 

Mental Models 

Design a requirement for developing a graphical representation of relationships between course 

elements. Developing graphical models of relationships helps individuals see them in new ways. 

The concept map that illustrates this page, by a student in the Accounting and Financial 

Management (AFM) program at the University of Waterloo, provides a great example. The 

authors quote the map’s designer saying “The biggest challenge I faced when creating my 

http://skroeze.com/2013/05/06/reflection/
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concept map was trying to identify relationships. It was very easy to name accounting concepts, 

but developing relationships between the concepts was a challenge,” (Light, T.P., Sproule, B., & 

Lithgow, K., 2009, p 71). 

Assessment 

Decide how you will assess the value of the Learning Portfolio before assigning it and supply a 

rubric with the instructions. 

Reflective Thinking Support 

Integrate activities to help develop critical reflection thinking skills throughout your course, to 

provide optimal support for reflection in the Learning Portfolio assignment, as well as ongoing 

development of reflective judgment abilities. 

King and Kitchener, authors of Developing Reflective Judgment, have studied the thinking 

elements necessary for reflective judgment and developed substantial evidence that individuals 

move through specific stages of reflective judgment skill based on their epistemic assumptions 

(assumptions about knowledge, assumptions about how we know things), and they can only 

reflect (think about why they believe what they believe) comfortably at a stage that is consistent 

with their epistemic assumptions (p 20-74).  Individuals cannot choose to reflect at a level for 

which they have not developed sufficient abstract thinking abilities. Activities that stimulate and 

support reflective thinking help develop reflective thinking skills (King and Kitchener, p 222-

257). 

Examples 

These examples are from courses in the School of Business at CSUMB. The content in this 

section will be modified as new examples become available. 

Bus 306: Principles of Marketing 

 Learning Portfolio in place of Final Exam instructions 

 Examples of resulting work (these will be posted by June 2013) 

BUS 498: Internship Experience 

 Learning Portfolio assigned for continuous development throughout the course (this will 

be linked by the end of May 2013) 

 Examples of resulting work (these will be posted by mid August 2013 
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Appendix C: Guidance for Developing a Learning Portfolio Process Across the Business 

Administration Major 

This section includes the initial page of this guidance module but does not attempt to 

include all linked pages, or any magnified views of images. For the best experience of this 

content, please visit the URL, on the internet: http://skroeze.com/learning-portfolios-across-

programs/ 

Learning Portfolios –> Reflection & Integration 

igniting creative synergy 

Learning Portfolios Across Programs 

Implementing a Learning Portfolio Process across the Business  Major at CSUMB 

Why Use Learning Portfolios?

 

http://skroeze.com/learning-portfolios-across-programs/
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The process of developing Learning Portfolios helps learners develop deeper connections 

through a cycle of reflecting on their learning, connecting their reflections to evidence, and 

receiving and responding to feedback. 

Many programs around the world are implementing Learning Portfolios with goals that include: 

 increasing the reflective thinking skills necessary for critical thinking 

 increasing student engagement and retention 

 deepening conceptual learning 

 increasing learning integration 

 increasing understanding of knowledge creation 

 increased individual awareness of self-efficacy through reflection and development of a 

digital identity 

Proposed Portfolio Process 

We can put a process into action that allows multiple types of reflection, promoting deeper 

learning integration, by embracing a portfolio model with space for reflection related to 

particular learning experiences, such as course assignments, space for reflection related to 

program outcomes, such as General Knowledge Outcomes  (GKO’s) and Major Learning 

Outcomes (MLO’s) and space for reflection related to personal digital identities, sharing 

personal philosophy statements and professional goals. 

Using WordPress 

The WordPress blog application, available free on the internet, allows one to: 

 create multiple “static” pages, ideal for summative reflections related to identity and 

program outcomes 

 develop  “reflection-in-action” (Cambridge, D., Cambridge, B., Yancey, K.B.,2009, p. 

45)  posts, related to particular assignments or assignment elements 

 store artifacts, such as essays, reports, and presentations, that can be linked to from posts 

or pages as evidence of learning 

The following site demonstrates an example of a potential template to begin our program use of 

portfolios: http://buslptemplatecsumb.wordpress.com/. 

Specific Recommendations for Implementation 

Identify courses that are well suited to begin integrating course work with Learning 

Portfolio development 

Some consensus among faculty suggests that certain courses are particularly appropriate for 

initial integration with Learning Portfolio development: 

http://skroeze.com/2013/05/06/reflection/
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 First Year Seminar 

 Excel Spreadsheet (BUS 299) 

 Macro Economics with Community Service (BUS 201S) 

 Major ProSeminar (BUS 300) 

 Reading Writing Critical Thinking II (BUS 304) 

 Principles of Management (bus 305) 

 Principles of Marketing (BUS 306) 

 Finance (BUS 307) 

 Operations Management (BUS 309) 

 Entrepreneurship (BUS 310) 

 Capstone (BUS 499) 

 Internship Experience (BUS 498) 

Identify Opportunities to Bridge Course Content Through Reflection 

Wherever possible we should promote development of reflective assignments helping learners 

make connections between specific work completed in prior learning experiences, and specific 

work addressed in a current experience. A relevant podcast in which faculty in the Lebow 

College of Business at Drexel University share some of their initial experiences assigning such 

“bridging” reflections can be viewed at this site: 

http://www.lebow.drexel.edu/video/podcasts/center-teaching-excellence/my-lifefolioeffective-

use-student-learning-portfolios-lebo. 

Provide Support for Faculty 

Reflection is the key value component of a Learning Portfolio. Through reflection, learners 

develop deeper understanding of concepts their learning, learn more about how knowledge is 

created, and develop better reflective judgement skills for critical thinking.  However, people 

need to learn to reflect through practice. One way to promote this is through well designed 

prompts and timely feedback.  Researchers find that reflection is most effective when frequently 

and unobtrusively integrated into coursework (Cambridge, D., Cambridge, B., Yancey, 

K.B.,2009, p. 45). Faculty may need support to begin integrating frequent opportunities for 

reflective thinking in their courses. 

Potential Reflection Assignments Related to the Learning Portfolio 

 Forum discussions can provide opportunities for learners to share reflections related to 

concepts and receive feedback 

 Reflective assignments related to completion of key projects can stimulate deeper 

conceptual knowledge, deeper understanding of how one “creates knowledge” and 

connections beyond a project to potential future applications of concepts. Such  

assignments can be delivered in the body of a Learning Portfolio, using a post for the 

reflection, with course work attached as evidence. Some useful prompts include:  

o develop a self-assessment of your work, based on a rubric or other criteria 

o prompts asking for details about how decisions were made related to applying 

specific concepts 

http://www.lebow.drexel.edu/video/podcasts/center-teaching-excellence/my-lifefolioeffective-use-student-learning-portfolios-lebo
http://www.lebow.drexel.edu/video/podcasts/center-teaching-excellence/my-lifefolioeffective-use-student-learning-portfolios-lebo
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o develop a graphical representation of relationships between concepts or processes 

related to a topic 

o what was the most challenging aspect of this project and why? 

o what was easy for you and why? 

o if there aspects of this work that you need to understand better, what are they and 

what could you do to deepen your understanding? 

o imagine some ways you could apply something learned from this work to a 

context outside this course 

o describe a learning experience prior to this project that helped prepare you to 

handle this project 

 Reflection Assignments related to the GKO’s and MLO’s as relevant to a particular 

course. These assignments could ask for learner self-assessment on appropriate pages of a 

Learning Portfolio dedicated to particular outcomes. The assignment could require 

reference to particular work completed, along with analysis of how the work shows 

evidence of particular outcomes. Relevant rubrics or other criteria could also be 

employed. 

 Reflection Assignments related to developing a professional and/or personal digital 

identity could be given in many contexts. Some courses that suggest that opportunity 

include:  

o those in which one might begin a Learning Portfolio, such as First Year Seminar, 

or Excel Spreadsheet 

o those in which one explores future connections with coursework, such as 

Internship and Capstone 

o those in which one exercises community responsibility, such as Service Learning 

o those in which one deepens core expertise, toward concentrations, such as upper 

division electives 

 Further ideas for integrating Learning Portfolio reflections into coursework can be found 

on another page of this site. 

Provide Support for Learners 

Evidence shows that programs that are using Learning Portfolios most successfully are finding 

ways to integrate portfolio development into course curriculum, and are providing the time and 

support learners need for development (Cambridge, D., Cambridge, B., Yancey, K.B.,2009, p. 

45) . Time relates to creating reflective assignments that are integral to the course, not “added 

on” with little importance to the relevant faculty. Support relates to faculty interest in portfolio 

development, but also to support for technical issues.  We should provide lab hours with trained 

assistants to help with portfolio development as needed. 
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Appendix D: Model of a Learning Portfolio Designed for Use Across the Business 

Administration Major 

This section includes the initial page of this guidance module but does not attempt to 

include all linked pages. For the best experience of this content, please visit the URL, on the 

internet: http://buslptemplatecsumb.wordpress.com/ 

 

Learning Portfolio Template for BUS at CSUMB 

Using a Learning Portfolio across the BUS major at CSUMB 
 

 About Me 

 General Knowledge Outcomes (GKO’s) 

 Major Learning Outcomes (MLO’s) 

 Reflections related to particular activities and artifacts 

 Instructions for using this template 

Instructions for using this template 

Developing a Learning Portfolio With WordPress 

All of the pages included in this template, EXCEPT this one, are meant to represent pages that 

could be developed by a learner in the College of Business at CSUMB, as a Learning Portfolio, 

for learning more deeply while completing the necessary coursework, to earn a B.S. in Business 

Administration. 

A WordPress blog site is an excellent vehicle for developing a Learning Portfolio because  the 

context allows for the Learning Portfolio’s three most important elements: collection of artifacts 

for evidence of learning, reflection about learning, and feedback from others, such as mentors, 

peers, and professors. 

Reflection in a Learning Portfolio – Workspace vs. Showcase 

Many believe that the reflection component in Learning Portfolio development is the most 

important element contributing to the integrative potential of  Learning Portfolio development. 

Additionally, Darren Cambridge of George Mason University, suggests that two kinds of 

http://buslptemplatecsumb.wordpress.com/
http://buslptemplatecsumb.wordpress.com/
http://buslptemplatecsumb.wordpress.com/
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http://buslptemplatecsumb.wordpress.com/general-knowledge-outcomes-gkos/
http://buslptemplatecsumb.wordpress.com/major-learning-outcomes-mlos/
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reflective activities are critical for deep integrative learning, those related to what he calls the 

networked self, and those related to the symphonic self. From this perspective, the networked self 

participates in frequent, day-to-day reflections, making intentional connections across boundaries 

such as those between courses and groups, developing new relationships and new knowledge. 

But this level of reflection does not integrate these new connections into a cohesive view of the 

self. That is the role of the symphonic self. The symphonic self needs time and space for 

summative reflections, observing patterns, themes, and values from its work, synthesizing an 

integrated view of the whole person. (Cambridge, D., Cambridge, B., Yancey, K.B.,2009,p. 41-

49). 

A WordPress blog allows for workspace for frequent reflections related to particular assignments 

and courses, through the development of blog posts, linked to specific, collected artifacts. At the 

same time, the WordPress structure allows for the development of more “static” pages, which 

can showcase the discoveries made by the reflections of the symphonic self. Pages, posts, and 

artifacts can be linked in any manner desired by the author, to communicate meaning. 

The following diagram illustrates using WordPress for both the workspace and the showcase 

aspects of a robust Learning Portfolio. 

 

Illustration from Dr. Helen Barrett’s website: Creating ePortfolios Using WordPress 

http://buslptemplatecsumb.files.wordpress.com/2013/06/blogmodelhe2.jpg
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This Template 

This template was developed as an example of applying the configuration in the companion 

illustration to developing a Learning Portfolio for use across the Business Major at CSUMB. The 

goal is for faculty and learners to use this Learning Portfolio vehicle. Faculty can develop 

reflective assignments integral to coursework that also develop relevant portions of a learner’s 

Learning Portfolio. Faculty and peers can provide ongoing feedback on both pages and posts. 

The Showcase elements, in this template are the About Me pages, General Knowledge Outcome 

pages, and Major Learning Outcomes pages. These pages will include reflections developing the 

themes of each page, including links to relevant rubrics and learning experiences reflected upon 

in posts. 

Your Workspace elements will be the posts developed as learners reflect about particular 

learning activities and artifacts, while completing various courses in their program of study. A 

reflection will usually link to one or more particular artifacts showing evidence of a particular 

learning experience, such as a paper or presentation developed for a particular project. 

Relevant documents and images for use or attachment in posts and pages may be uploaded to the 

media library. External websites holding artifacts, such as videos in YouTube, may also be 

linked. 

These instructions may help you begin your own Learning Portfolio using WordPress. 

Note to Faculty: Suggestions for Implementing a Portfolio Process across our Business Program 

and for using Learning Portfolios as integral elements of coursework  are published in a 

companion site. 

——————————————- 

Note: The graphic illustrating  effective management of content through WordPress capabilities 

is available on a website developed for educators by Helen Barrett, PhD. You may enjoy 

reviewing her experimental WordPress site as well as further  content on her ePortfolios with 

WordPress site.  

Further suggestions to educators, from Dr. Barrett, related to using WordPress as a Learning 

Portfolio vehicle, are summarized here. 
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